Designing Assessment to Meet Proficiency Expectations
© 2010 Sara Heisler

Design goal:  match instructional design, delivery, and assessment to standardized proficiencies 
1.  When planning, first describe desired student performance (mastery) at end of unit or segment:
Descriptors should meet state/national/district standards of performance (K-12 rubrics)
Descriptors define measurable proficiencies/skills that prove unit objectives were met. 

Use the language from standardized descriptors or K-12 rubrics when possible.


Use specific, precise words to describe proficiencies within assessment frames.

Aim for the mastery level (next step up of instruction) developmentally.


For some tasks, it helps to define the essential proficiency, and mastery criteria.

Examples of assessment language frames:

Evidence of . . . Clearly targets . . . , Demonstrates . . . Uses six . . . Summarizes two . . .  

Begins with . . . Body develops . . . Ends with . . .Introduces . . . Develops . . . Concludes . . .

Recalls . . . Understands . . . Applies . . . Synthesizes . . . Analyzes . . . Evaluates . . .Creates . . .  

Defines . . . Compares . . . Relates . . . Explains circumstances . . . Provides testimony

Provides examples/details/quotations . . . Groups . . . Explains differences/similarities . . . 

Proves contradictions between . . .Shows probability/possibilities/impossibilities

Clearly labeled . . . Underlined adjectives…Numbered main ideas…Drawings/numbers/visuals show . . 

Uses correct format for . . . Accurate use of . . . No errors in . . . No more than two errors in . . .  
Strong evidence that knowledge and skills include wider perspectives of realities.
Strong evidence shows ability to create . . . that make/are . . . 

Strong evidence shows understanding of (learning processes, central concepts, structures of)… 

2.  Know your school’s evaluation system for reporting performance.  The same performance terms and numbers can represent various meanings.  Do the resulting criteria describe: 

GRADING SYSTEMS: A degree of performance for this task within the grade level
(“A” is not “advanced beyond lesson expectations,” but fully meets ALL expectations.)

(“B” needs only minor improvements to fully meet ALL expectations.)

(“C” adequately meets ALL proficiency expectations, meaning the “must haves.”)

(“D” needs only minor improvements to meet ALL proficiency expectations.) 

Another way to define:

(4) mastery  (undeniable evidence of fully meeting all task objectives)

(3) almost mastery (only minor improvements needed for mastery)
(2) proficient (undeniable evidence of meeting essential task objectives)

(1) almost proficient (only minor improvements needed for proficiency)


The assumption in this system is that instruction is aiming at mastery level, meaning

the next step up from median level where most students are currently performing based on the K-12 Developmental Writing Expectations.  However, instruction also shows the difference between mastery and proficiency (showing the evidence for full versus essential expectations).  In other words, whole group or core instruction focuses on the differences between where most students are currently performing (essential proficiencies) and the next step up (mastery).  Differentiated instruction guides the entire range of abilities and skill levels below and beyond those levels.
 OUTCOME SYSTEMS: A degree of performance compared to K-12 grade levels.


Grades are incompatible with this system, but schools may apply grades 



inappropriately when using these systems meant for K-12 standardized testing.  
(4) Advanced beyond lesson expectations,” fully exceeds ALL expectations (by 2+ years.)

(3) Exceeds current grade-level expectations for the task, and needs only minor
 improvements to fully exceed ALL expectations (1.5 to 2 years above.)

(2) Adequately meets ALL grade-level expectations, essential proficiencies+mastery
(1) Meets ALL essential proficiencies for current grade-level expectations, needs only 
minor improvements to meet ALL grade-level expectations.) 

Another way to define using mastery and proficiency in a developmental approach:  (Notice the shift of proficiency from 2 to 3 in this system.)
(4) Exceeds grade-level benchmarks
(3) Meets grade-level benchmarks  (essential proficiencies through mastery)
(2) Partially or inconsistently meets grade-level benchmarks
(1) Does not meet grade-level benchmarks 


This OUTCOME SYSTEM is similar to the grading system in that instruction is aiming
at the next step up on the K-12 Developmental Writing Expectations (mastery level as defined on the rubric).  All students are guided to at least meeting essential proficiencies on rubric for current grade level in a school where students are on track with developmental expectations.  Differentiation is still happening.  However, the standard of comparison for performance is different.  Ratings are based on whether the performance is within the wide range of grade-level benchmarks at that time or not.  In the GRADING SYSTEM, ratings are based on the degree of performance within the range of grade-level benchmarks, not the expectation below or above that range.  Parents traditionally identify with the GRADING SYSTEM from their A-B-C-D experiences in school).   
A 3 rating in the GRADING SYSTEM examples above is comparable to a “C” grade in a traditional system where A-B-C-D are passing grades.  A 3 rating in the OUTCOME system represent the entire range of traditional A-B-C-D grades by comparison.  In this system, every rating must be a 4 to represent a level that truly exceeds all grade-level benchmarks.  This system assumes a task must have the opportunity to show thinking or writing beyond grade-level expectations.  Simple tasks or tasks with very specific expectations may not have that opportunity, so no 4 scores could be earned.  
Theoretically, the performance expectations at each grade level do not change in the
outcome system.  However, teachers in a system where age groups students often adjust the “essential expectations” so struggling students can be below grade-level expectations and still receive “proficient” ratings, and students who at mastery level are rewarded with “advanced” ratings.  More importantly, in practice, a lack of consistency in instruction and expectations between and within grade levels undermines both systems.  
3.  Design summative measurement tool(s) for end of instructional unit

How will students know their performance is proficient (met “must have” objectives)?


How will students know their performance is at mastery level (meets all objectives)? 

Group the list of measureable performance descriptors into categories of equal weight.

Aim for 2 to 8 general categories, keeping in mind student rating abilities.  

(Rubric templates for 4 and 8 categories require 3 out of 4 categories for “A” versus templates for 2, 3, or 6 categories requiring 2 out of 3 categories for an “A” rating.)


Limit weight of life-skills (on-time, follows directions, participates, etc.)  More than ¼ of a 



grade can skew performance scores up to a “two-grade” difference.

The templates below match expectations for the specified grade level and grade levels below

on the K-12 Developmental Writing Expectations rubric.  You may select from these

descriptors, but use language appropriate for student levels for self-assessments. 
4.  Create formative instructional “steps" to reach desired performance at end of unit or segment


Each step represents a “doable challenge” to entire class (special need has extra help).

One guide is to use the grade level as the guide:  K/1=1-step task, 2=2 steps, etc.)

Describe measurable criteria that define mastery at each formative instructional step.


(Same process as steps #1 applied to each formative step of learning process.)

5.  Design formative measurement tool(s) for each step of learning process (The summative tool may be broken into “chunk” that match each step in a logical progression).

How will you know each student is succeeding at each instructional step?

Define measurable proficiencies that prove success at each step of learning. 
Teacher-guided checks/observations match memorized criteria or a list on board, paper.
6.  Create a measurement tool for entire unit grade/report.  (Ideal tools measure amount of learning
in unit.)  Guide:  Starting with learning tasks and ending with the summative task, limit “effort” weight to less than 1/3 of overall unit ratings (learning new knowledge/skills, life skills, formative assessments).  If building on “comfortable” skills, limit to less than ¼ of overall unit ratings. Performance “evidence” (formative and summative skill and knowledge evaluations that require independent evidence of new knowledge/skills) should be at least 2/3 of weight, and 100% of weight after successful learning has been demonstrated by previous tasks. 
How to design performance rubrics using the formats below:

1.  Select the 8-category rating template that fits your GRADE or OUTCOME system. Consider descriptors necessary to rate the task at mastery level (fully meeting all instructed skills).  Retain descriptors that match your expectations, and delete the rest.  If you transfer a template to your documents, you may have to move this margin so the text is wrapped correctly.   
2.  Revise descriptors to a language that makes sense to students and parents.  Criteria should be specific and measurable.  Add necessary criteria specific to the learning objectives.  For some criteria, it may be helpful to add the essential criteria for proficiency to define the endpoints for expectations within the grade level.  
3.  Combine or alter category titles so each group represents equal weight in rating the work.  Note that it is not the number of descriptors under each category that determine weight, but an equal degree of challenge among the categories.  
4.  Immediately below these directions are OPTIONS FOR CONVERTING RATINGS to match the number of total categories.  Select the options under the GRADE or OUTCOME system that represents your number of categories, and transfer below your criteria categories.  Grade conversions are already done for you, so you are all set to go!

TIP:  Effective rubrics serve as a formative and summative guide for students.  For example:

A.  While working on generating ideas, students may use the criteria under IDEAS:  QUANTITY to check their ideas for the required content.  (Quantity of Ideas is not about how length or number of words, but about providing the required ideas to do the task well.  Having enough ideas that are well-developed usually creates a predictable amount of quantity, too.)

B.  While guiding students through a check of their outlined ideas or visual, you are discussing the breadth and depth of ideas expected for mastery and for proficiency.  The IDEAS:  QUALITY descriptors can serve as the guide for this focus of the task.

C.  Organization/structure descriptors form the ordered outline of the major ideas, so this is a good way for students to check their outlines for logical organization, and to check their first drafts for providing the required content (IDEA QUANTITY) and GENERAL STRUCTURE.  
D.  The rest of the rubric categories are more about writing skills, so teachers can focus on sentence structures, voice elements, and conventions as grouped skills or separately to work on improving writing skills to grade level expectations.  

………OPTIONS FOR CONVERTING RATINGS FOR LESS CATEGORIES OF CRITERIA………

GRADING SYSTEM:  Rating based on degree of performance within one grade level
Corresponds to a traditional A-B-C-D GRADING SYSTEM.

DIFFERENCE from TRADITIONAL GRADING SYSTEM:  Performance that does not meet essential proficiencies is guided toward improvement rather than allowed to continually fail.
8 CRITERIA GROUPINGS GRADING SYSTEM ………………………………………………………….

To convert score to a grade that meets proficiency expectations in all sections:       © 2008 Sara Heisler
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

When all eight section ratings are 2 or more: 16 - 21 = C;     22 - 29 = B;      30 - 32 = A.     

When ratings of 1 or ?  are part of the total score:  
One, two, or three 1 ratings, no ? rating, and a total score of 22-29 = C. (No B grade with 1 ratings.) 

One, two, or three 1 ratings, no ? rating, and a total score of 13-21 = C-.  

Four or more 1 ratings, no ? rating = Improve or D        (Example:  four 4 ratings + four 1 ratings = D+.)
One or more ? rating = Improve, Unsatisfactory, or F.   (Major improvements needed to meet acceptable quality.)

7 CRITERIA GROUPINGS GRADING SYSTEM ………………………………………………………….
To convert score to a grade that meets proficiency expectations in all sections:       © 2008 Sara Heisler
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

When all seven section ratings are 2 or more: 14 - 18 = C;     19 - 25 = B;      26 - 28 = A.     

When ratings of 1 or ?  are part of the total score:  
One or two 1 ratings, no ? rating, and a total score of 19-25 = C. (No B grade with 1 ratings.) 

One or two 1 ratings, no ? rating, and a total score of 12-18 = C-.  

Three or more 1 ratings, no ? rating = Improve or D        (Example:  four 4 ratings + four 1 ratings = D+.)
One or more ? rating = Improve, Unsatisfactory, or F.   (Major improvements needed to meet acceptable quality.)

6 CRITERIA GROUPINGS GRADING SYSTEM ………………………………………………………….
To convert score to a grade that meets proficiency expectations in all sections:       © 2008 Sara Heisler
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

When all six section ratings are 2 or more: 12 - 15 = C;    16 - 21 = B;      22-24 = A.         

When ratings of 1 or ?  are part of the total score:  
One or two 1 ratings, no ? rating, and a total score of 16-21 = C. (No B grade with 1 ratings.) 

One or two 1 ratings, no ? rating, and a total score of 10-15 = C-.  

Three or more 1 ratings, no ? rating = Improve or D        (Example:  three 4 ratings + three 1 ratings = D+.)
One or more ? rating = Improve, Unsatisfactory, or F.   (Major improvements needed to meet acceptable quality.)

5 CRITERIA GROUPINGS GRADING SYSTEM ………………………………………………………….
To convert score to a grade that meets proficiency expectations in all sections:       © 2008 Sara Heisler
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

When all five section ratings are 2 or more: 10 – 12  = C;     13 - 17 = B;     18  - 20 = A.       
When ratings of 1 or ?  are part of the total score:  
One 1 rating, no ? rating, and a total score of 13 - 17 = C.  (No B grade with 1 ratings.) 

One 1 rating, no ? rating, and a total score of   9 - 12 = C-.  

Two or more 1 ratings, no ? rating = Improve or D        (Example:  three 4 ratings + two1 ratings = D+.)
One or more ? rating = Improve, Unsatisfactory, or F.   (Major improvements needed to meet acceptable quality.)

4 CRITERIA GROUPINGS GRADING SYSTEM ………………………………………………………….
To convert score to a grade that meets proficiency expectations in all sections:       © 2008 Sara Heisler
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

When all four section ratings are 2 or more: 8 – 10 = C;     11-14 = B;     15 - 16 = A.       
When ratings of 1 or ?  are part of the total score:  
One 1 rating, no ? rating, and a total score of 11-13 = C.  (No B grade with 1 ratings.) 

One 1 rating, no ? rating, and a total score of   7-10 = C-.  

Two or more 1 ratings, no ? rating = Improve or D        (Example:  two 4 ratings + two1 ratings = D+.)
One or more ? rating = Improve, Unsatisfactory, or F.   (Major improvements needed to meet acceptable quality.)

3 CRITERIA GRADING SYSTEM ………………………………………………………….
To convert score to a grade that meets proficiency expectations in all sections:       © 2008 Sara Heisler
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

When all three section ratings are 2 or more:   6 – 7 = C;     8 – 10 = B;     11 – 12 = A.
When ratings of 1 or ?  are part of the total score:  
One 1 rating, no ? rating, and a total score of 8 - 9 = C.  (No B grade with 1 ratings.) 

One 1 rating, no ? rating, and a total score of 5 - 7 = C-.  

Two or three 1 ratings, no ? rating = Improve or D        (Example:  one 4 rating + two1 ratings = D+.)
One or more ? rating = Improve, Unsatisfactory, or F.   (Major improvements needed to meet acceptable quality.)

2 CRITERIA GROUPINGS GRADING SYSTEM ………………………………………………………….
To convert score to a grade that meets proficiency expectations in all sections:       © 2008 Sara Heisler
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

When both sections ratings are 2 or more:   4 – 5 = C;     6 – 7 = B;     8 = A.
When ratings of 1 or ?  are part of the total score:  
Any score that includes a 1 rating = Improve or D        

Any score that includes a ? rating = Improve, Unsatisfactory, or F. (Major improvements needed to meet proficiencies.)

(B) SYSTEM:  RATING BASED ON SCHOOL-WIDE (K-12) EXPECTATIONS

TOP SECTION FOR ALL RUBRICS SHOWING THE RATING GUIDE:
Note that in this system, every rating must be a 4 to represent a score that truly exceeds all grade-level expectations.  This system assumes a task must have the opportunity to show thinking or writing is beyond grade-level expectations.  Tasks that do not allow that opportunity would not make 4 scores possible, which should be explained to students.     
Name______________________________________
Task: ________________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no grade-level errors. 

4 = Exceeds grade-level expectations 
3 = Meets grade-level expectations                       

2 = Partially or inconsistently meets expectations  

Date:_________________________
1 = Does not meet grade-level expectations


? = No response/not enough to rate (Do not complete ratings.)
Total Score: ___________
BOTTOM SECTIONS FOR CONVERSION DEPEND ON NUMBER OF CRITERIA GROUPINGS:
8 CRITERIA GROUPINGS OUTCOME SYSTEM…………………………………………………….
(This system is used on the templates below.)
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 31 = Meets grade-level expectations
32 = Exceeds grade-level expectations
When all eight ratings include one or more 2 ratings, but no 1 rating:

16 – 30 = Almost meets benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

8 – 29 = Does not meet Grade 2 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
7 CRITERIA GROUPINGS OUTCOME SYSTEM…………………………………………………….
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all seven ratings are 3’s or 4’s:  

21 - 27 = Meets grade-level expectations

28 = Exceeds grade-level expectations
When all seven ratings include one or more 2 ratings, but no 1 rating:

14 – 26 = Almost meets targeted benchmarks, improve any 2 ratings.  
When all seven ratings include one or more 1 rating: 

 7 – 25 = Does not meet targeted benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
6 CRITERIA GROUPINGS OUTCOME SYSTEM…………………………………………………….
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all six ratings are 3’s or 4’s:  

18 - 23 = Meets grade-level expectations

24 = Exceeds grade-level expectations
When all six ratings include one or more 2 ratings, but no 1 rating:

12 – 22 = Almost meets targeted benchmarks, improve any 2 ratings.  
When all six ratings include one or more 1 rating: 

 6 – 21 = Does not meet targeted benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
5 CRITERIA GROUPINGS OUTCOME SYSTEM…………………………………………………….
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all five ratings are 3’s or 4’s:  

15 - 19 = Meets grade-level expectations

20 = Exceeds grade-level expectations When all five ratings include one or more 2 ratings, but no 1 rating:

10 – 18 = Almost meets targeted benchmarks, improve any 2 ratings.  
When all five ratings include one or more 1 rating: 

 5 – 17 = Does not meet targeted benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
4 CRITERIA GROUPINGS OUTCOME SYSTEM…………………………………………………….
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all four ratings are 3’s or 4’s:  

12 - 15 = Meets grade-level expectations

16 = Exceeds grade-level expectations
When all four ratings include one or more 2 ratings, but no 1 rating:

 8 – 14 = Almost meets targeted benchmarks, improve any 2 ratings.  
When all four ratings include one or more 1 rating: 

 4 – 13 = Does not meet targeted benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
3 CRITERIA GROUPINGS OUTCOME SYSTEM…………………………………………………….
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all three ratings are 3’s or 4’s:  

  9 - 11 = Meets grade-level expectations

12 = Exceeds grade-level expectations 
When all three ratings include one or more 2 ratings, but no 1 rating:

  6 - 10 = Almost meets targeted benchmarks, improve any 2 ratings.  
When all three ratings include one or more 1 rating: 

   3 – 9 = Does not meet targeted benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
2 CRITERIA GROUPINGS OUTCOME SYSTEM…………………………………………………….
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When both ratings are 3’s or 4’s:  

6 - 7 = Meets grade-level expectations

8 = Exceeds grade-level expectations
When both ratings include one or more 2 ratings, but no 1 rating:

4 – 6 = Almost meets targeted benchmarks, improve any 2 ratings.  
When both ratings include one or more 1 rating: 

2 - 5 = Does not meet targeted benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
Descriptors from K-12 Developmental Writing Expectations by Grade Level
These grade-level descriptors include specific expectations from previous grade levels, allowing each performance task to target specific learning needs.

Choose targeted descriptors, delete unneeded descriptors, 

then translate to student-friendly language and formats when necessary.
KINDERARTEN……………………………………………………………………………………………..

Name______________________________________
Task: ________________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no K-level errors. 

4 = Exceeds grade level benchmark (1st gr,+)

Kindergarten Writing Expectations
3 = Meets grade level benchmark (end K, essential proficiencies through mastery range)
                      

2 = Partially or inconsistently meets g.l. benchmark (K) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-K).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows K-12 Developmental Writing Expectations for the second half of kindergarten.  

First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.
Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS

• At least 6 understandable words, 2 phrases, or 1 simple subject-verb-object/complement (SVO or SVC) idea.
  [Ignore sentence structure and punctuation.  Example:  (My kat. krd My dad ladr( = 6 words (has SVC +SVO

  word order, but not in complete sentences).  (Orally:  My cat was scared. My dad got a ladder.)] 

Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS

• Word, phrase, or sentence ideas relate to the topic or task.  (Ideas may be simplistic and/or repetitive.)  
Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES

• Ideas have a basic sense of thinking patterns (sequence, grouping, big idea ↔ detail, name to action).  

  (Ideas may not be complete sentences, but only words or phrases.)

T______ S______ SENTENCE STRUCTURES

• Placement of words shows a sense of SVO or SVC order.  (Ignore punctuation or lack of actual sentences.)   

• At least one first-word capital. 

T______ S______ VOICE IN EXPRESSION

• Generates and expresses own ideas.  (Does not copy from posted items or peers.)
T______ S______ STYLE OF EXPRESSION

• At least one attempt to add a modifier/descriptor in entire response.  
  (Noun-to-verb or repetitive style allowed with at least one attempt to add additional adjective, adverb, 
  or phrase to SVO or SVC words.  Examples: A big dog barked.  We ran fast.  I like to go shopping.)
T______ S______ SPELLING CONVENTIONS

• Letters match most dominant sounds.  
• Spells frequency words, including plurals.  
• Capitalizes I and a known person’s name.
T______ S______ TEXT CONVENTIONS

• Most letters are recognizable
• Letters generally form left to right horizontally, and read from top to bottom of page.  
________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Kindergarten benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:


16 – 30 = Almost meets Kindergarten benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

  8 – 29 = Does not meet Kindergarten benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADE 1……………………………………………………………………………………………………..

Name______________________________________
Task: ________________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 1 errors. 

4 = Mastery:  Exceeds grade level benchmark (2nd gr,+)
Grade 1 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 1)
                      

2 = Partially or inconsistently meets g.l. benchmark (1) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-1).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for the second half of Grade 1.   

First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.
Task: Respond independently to an accessible writing prompt within 30 minutes.  

Expectations to qualify for a 3 rating (meets expectations for the task):  

T______ S______ QUANTITY OF IDEAS  (Ignore sentence/punctuation errors.)

• Subject-predicate ideas.  Among complete ideas the in entire response, at least 3 subject-verb-object/

   complement (SVO or SVC) ideas also have at least one modifier word (adjective/adverb/phrase).  
• For longer tasks, at least 6 complete ideas in entire response have modifiers. (Responses have > 6 ideas.)
   Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS

• Every idea relates to the topic and task.

• Avoids unnecessary repetition or listing ideas.

• Statements and opinions are supported by at least one detail or reason or fact. 
  Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES

• Ideas or words show basic thinking patterns (sequence, grouping, big idea ↔ detail, name to action or words   

  such as first-last, yesterday-today, red-blue).  (Ignore repetition or errors in sentence structure.) 
T______ S______ SENTENCE STRUCTURES

• Controls subject-verb-object/complement (SVO or SVC) order that includes 1 modifying word or phrase.   

  (Adjectives before nouns, adverbs/phrases closest to word modified.  Ignore sentence punctuation.)   

• Capitalizes first-words of sentences and uses a correct end mark ( . ! ? ). 

T______ S______ VOICE IN EXPRESSION

• Creates and expresses own ideas.  Ideas about self show feelings by using “I/me” and describing words. 

• Correct use of past, present and future verbs.  

T______ S______ STYLE OF EXPRESSION

• Overall, uses nouns, pronouns, verbs, adverbs, adjective, prepositions, conjunctions.

• Uses first-grade singular, plural, and possessive words correctly.

• Adds primary words and phrases to sentences.  (Avoids repetitive SVO/C.  Adds describing words/phrases.). 

T______ S______ SPELLING CONVENTIONS

• Letters match beginning-middle-final sounds.  
• Spells frequency words, including plurals and added suffixes
• Capitalizes “I” and names, days and months, known cities and states.  
T______ S______ TEXT CONVENTIONS

• Legible upper- and lower-case letters (mostly formed left to right horizontally, top to bottom)

• Attempts word spacing.  
• Four margins, with a generally straight left margin. 
________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grade 1 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:

16 – 30 = Almost meets Grade 1 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

8 – 29 = Does not meet Grade 1 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADE 2……………………………………………………………………………………………………..

Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 2 errors. 

4 = Mastery:  Exceeds grade level benchmark (3rd  gr,+)
Grade 2 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 2)
                      

2 = Partially or inconsistently meets g.l. benchmark (2) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-2).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for the second half of Grade 2.   

First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.
Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS  (Ignore sentence structure or punctuation errors.)          
• Developing complete ideas (sentences).  Among complete ideas the in entire response, at least 6 subject-
  verb-object/complement (SVO or SVC) ideas also have at least one modifying phrase or clause.  
  Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS

• Idea directly relate to the topic and task.  (1) Avoids unnecessary repetition or listing ideas.

• Developing thinking for the purpose and genre [adds reasons, facts, more information, description, or

  narrative details (feelings, thoughts, talk, action)].    

  Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES

• Beginning, middle, and sense of ending.  (Ignore repetition or errors in sentence structure.)
• Basic thinking pattern(s) evident in sentence ideas (sequence, grouping, big idea ↔ detail, name to action)

  and connecting words (both, or, and, because, not like, the same as, if…then, for example, the rule says…) 
T______ S______ SENTENCE STRUCTURES

• Controls basic simple, compound, and complex sentence structures.  

• Comma: before a quotation, between dates, between words in an even series, after conjunction in basic 
   compound sentences

• (1) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION

• (1) Creates and expresses own ideas.  Ideas about self show feelings by using “I/me” and describing words. 

• Many modifiers and details imply person, tone, time perspective, and point of view (POV).

• Correct use of past, present and future verbs.  

T______ S______ STYLE OF EXPRESSION

• (1) Overall, uses nouns, pronouns, verbs, adverbs, adjective, prepositions, conjunctions.

• Uses second-grade singular, plural, and possessive words correctly.

• Many modifying words, phrases, and clauses, and variety in most first words of sentences.
• Regular/irregular noun, pronoun, verb forms and comparison words (I-me-mine, tell-told, more-most)
T______ S______ SPELLING CONVENTIONS
• Spells sounds, frequency words, including plurals and prefixes, suffixes, easy contractions and ‘s.
• Capitalizes (K) “I” and a person’s name, (1) days and months, known cities and states, (2) geographic, 

   product and business names, holidays.  
T______ S______ TEXT CONVENTIONS

• (1) Legible upper-/lower-case letters, formed left to right horizontally, top to bottom, (2) with letter spacing.  
• (1) Four margins, with a (2) straight left margin, neat presentation. 

• Friendly letter date, salutation, closing.

• No random use of capitals or using capitals to emphasize words.
________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grade 2 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:


16 – 30 = Almost meets Grade 2 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

8 – 29 = Does not meet Grade 2 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADE 3……………………………………………………………………………………………………..

Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 3 errors. 

4 = Mastery:  Exceeds grade level benchmark (4th gr,+)
Grade 3 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 3)
                      

2 = Partially or inconsistently meets g.l. benchmark (3) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-3).


0 = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for the second half of Grade 3.   

First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.
Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS

• Developing topic: among complete ideas in the entire response, at least 6 complete sentence ideas include

  2+ phrases or 1+ clause that add details.  (Ignore repeated ideas, sentence structure or punctuation errors.) 
  Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS

• Developing relevant ideas for topic, task, genre, purpose.  (1) Avoids unnecessary repetition or listing ideas.

• Developing ideas quality: evidence of thinking by formula, purpose, and/or reasoning for the purpose/genre 
  [(2) adds reasons, facts, more information, description, or narrative details (feelings, thoughts, talk, action)].    

  Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES

• Beginning, middle, end.  (Ignore repetition or errors in sentence structure.)
• Basic thinking pattern(s) have related connectors evident in sentence ideas [(2) both, or, and, because, 
  not like, the same as, if…then, for example, the rule says…] 

• Indents paragraphs, new speaker.
T______ S______ SENTENCE STRUCTURES

• (3) Controls three basic sentence types (simple, compound, and complex sentence structures).  

• (3) Punctuates simple dialogue and quotations with ( , . ! ? “ ” ).  End mark is before last quotation mark.

• Comma: (3) for basic introductory and inserted clauses, in-text address, (2) before a quotation, between
   dates, between words in an even series, after conjunction in basic compound sentences

• (1) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION 
• Many modifiers make clear the person and tone.  Sense of 1st, 2nd, or 3rd point of view (POV).

• Correct and consistent use of basic forms of past, present, and future verbs.  

T______ S______ STYLE OF EXPRESSION
• (3) Variety in sentences with many modifying words, phrases, and clauses.

• (3) Common subject-verb, noun-pronoun, comparative modifiers, objective and possessive pronouns agree.  • (3) No double negatives.  

• (2) Uses second-grade singular, plural, and possessive words correctly (their, theirs, me, mine, ours, its).

• (2) Regular/irregular noun, pronoun, verb forms and comparison words (I-me-mine, tell-told, more-most)

T______ S______ SPELLING CONVENTIONS
• (3) Spells primary words, including plurals and prefixes/suffixes, changed endings (-e/y/i, -oes, f-ves).
• (3) Spells contractions and possessives (-’s or s’).
• (3) Capitalizes words in titles.
• (2) Capitalizes proper nouns including people, geographic, product and business names, holidays

• (1) Capitalizes days and months, cities and states. 
T______ S______ TEXT CONVENTIONS

• (3) Spaces letters, words, sentences, indents correctly with legible printing or cursive.

• (3) Time $, %, symbols, number rules, “Title” for minor handwritten titles versus Title for major titles.

• (2) Friendly letter date, salutation, closing.

• (2) No random use of capitals or using capitals to emphasize words.
• (1) Four margins, with a straight left margin, neat presentation. 

________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grade 3 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:


16 – 30 = Almost meets Grade 3 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

8 – 29 = Does not meet Grade 3 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADE 4……………………………………………………………………………………………………..

Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 4 errors. 

4 = Mastery:  Exceeds grade level benchmark (5th gr,+)
Grade 4 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 4)
                      

2 = Partially or inconsistently meets g.l. benchmark (4) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-4).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for the second half of Grade 4.   

First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.
Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS

• Developing details and support: many phrases, clauses, and sentence ideas add details to develop topic or

   main ideas.  (Ignore repeated ideas, sentence structure or punctuation errors.) 

• Overall evidence of breadth or depth in total response.

• More than 150 words in 30 minutes.  (A succinct style of writing and precise words may have less words.)  
  Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS

• (2) Evidence of relevant thinking by formula, purpose, and/or reasoning for the purpose/genre [adds reasons,

   facts, more information, description, or narrative details (feelings, thoughts, talk, action)].

• (4) Developing support through reasoning (example, predict, show similarity or difference, if . . . then, etc.) or 
   evidence (facts, quoting rules or authorities, exact description, personal testimony, etc.)   

   Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES

• Clear beginning, middle, end.  (Ignore repetition or errors in sentence structure.)
• Common thinking patterns group ideas with related connectors [(2) both, or, and, because, not like, the same
   as, if…then, for example, the rule says…] 

• (3) Indents paragraphs, new speaker.
T______ S______ SENTENCE STRUCTURES

• (4) Combines appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words.  

• (4) Controls basic sentence types (simple, compound, and complex sentence structures).  Uses appropriate

   quotation structures with correct punctuation versus “telling” structures that do not require punctuation.
• Comma: (4) necessary comma for introductory and inserted phrase, (3) for basic introductory and inserted

  clauses, in-text address, (2) before a quotation, between dates, between words in an even series, after 

  conjunction in basic compound sentences

• (3) Punctuates simple dialogue and quotations ( , . ! ? “ ” ).  End mark is before last quotation mark.

• (1) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION
• (4) Uses thoughts, words, actions, to reveal personality (tone) and person.
• (3) Many modifiers make clear the person and tone.  Sense of 1st, 2nd, or 3rd point of view (POV). 

• (3) Correct and consistent use of basic forms of past, present, and future verbs.  

T______ S______ STYLE OF EXPRESSION
• (4) Intentional words for clear meaning (specific nouns, verbs, modifiers).

• (4) Simple techniques to enhance style (similes, sounds)
• (3) Variety in sentences with many modifying words, phrases, and clauses.

• (3) Related and separated words agree in common sentences [(2) subject-verb, noun-pronoun, comparative
   modifiers, objective and possessive pronouns, plurals, irregular forms].  
• (3) No double negatives.  

T______ S______ SPELLING CONVENTIONS
• (4) Spells elementary 1- and 2-syllable words, including common homophones/confusing/compound words.

• (3) Spells plurals and prefixes/suffixes, changed endings (-e/y/i, -oes, f-ves).

• (3) Spells contractions and possessives (-’s or s’).

• (3) Common capitals including (3) words in titles, (2) proper nouns including people, geographic, product and

   business names, holidays; (1) days and months, cities and states. 
T______ S______ TEXT CONVENTIONS

• (4) Legible printing or cursive with an average of 4 words per line (print or cursive size is not too large). 

• (4) Syllable hyphen used at the end of a line of text, if necessary.

• (4) Common abbreviations and acronyms.  

• (3) Spaces letters, words, sentences, indents correctly with legible printing or cursive.

• (3) Time $, %, symbols, number rules, “Title” for minor handwritten titles versus Title for major titles.

• (2) Friendly letter date, salutation, closing.

• (2) No random use of capitals or using capitals to emphasize words.
• (1) Four margins, with a straight left margin, neat presentation. 

________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grade 4 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:


16 – 30 = Almost meets Grade 4 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

8 – 29 = Does not meet Grade 4 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADE 5……………………………………………………………………………………………………..

Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 5 errors. 

4 = Mastery:  Exceeds grade level benchmark (6th gr,+)
Grade 5 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 5)
                      

2 = Partially or inconsistently meets g.l. benchmark (5) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-5).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for the second half of Grade 5. First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.
Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS

• Developing main ideas for topic.  Many detail ideas add breadth or depth to each main idea.  At least 1 main

   idea could be a separate paragraph. (Ignore repeated ideas, sentence structure or punctuation errors.) 
• More than 200 words in 30 minutes.  (A succinct style of writing and precise words may have less words.)  
  Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS
• Relevant ideas for purpose, with a sense of audience needs.

• Basic thinking evident:  simple logic, short and long-term ideas, opinions versus source facts, quotations and

   paraphrasing versus summarizing. (Quotations and paraphrasing when necessary, summarizing more often.)  
• (4) Developing support through reasoning (example, predict, show similarity or difference, if . . . then, etc.) or 

   evidence (facts, quoting rules or authorities, exact description, personal testimony, etc.)   

   Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES

• Connected beginning, middle, end.  (Ignore repetition or errors in sentence structure.)
• Common thinking patterns have matching structures and connecting words [(2) both, or, and, because, not

   like, the same as, if…then, for example, the rule says…] 

• (3) Indents paragraphs, new speaker.
T______ S______ SENTENCE STRUCTURES

• (5) Common word, phrase, clause structures are correct.

• (4) Combines appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words.  

• (4) Controls basic sentence types (simple, compound, and complex sentence structures).  Uses appropriate

   quotation structures with correct punctuation versus “telling” structures that do not require punctuation.

• (5) Colon for a simple series (I have four pets: a quiet cat, a barking dog, two hamsters, and a goofy horse.)
• Comma: (5) for easier uneven series, equally modifying adjectives, interjections, (4) necessary comma for
   introductory and inserted phrase, (3) for basic introductory and inserted clauses, in-text address, (2) before a
   quotation, between dates, between words in an even series, after conjunction in basic compound sentences

• (3) Punctuates simple dialogue and quotations ( , . ! ? “ ” ).  (End mark is before last quotation mark.)

• (2) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION
• Own or assumed voice has four clear elements even with complex verb forms; avoids glaring shifts.  

   (4P’s=4 elements: point of view, perspective in time, personality (tone), and person pictured by reader.)

• (4) Combines appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words.  

• (4) Controls basic sentence types (simple, compound, and complex sentence structures).  Uses appropriate

   quotation structures with correct punctuation versus “telling” structures that do not require punctuation.

• (4) Uses thoughts, words, actions, to reveal personality (tone) and person. 
• (3) Correct and consistent use of past, present, and future verbs.  

T______ S______ STYLE OF EXPRESSION
• Developing intentional word, structure, sound techniques for clear meaning (puns, alliteration, repetition…)
• Words and phrases agree in number, gender, case, tense, even if separated [(2-3) subject-verb, 
   noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (4) Intentional words for clear meaning (specific nouns, verbs, modifiers).

• (4) Simple techniques to enhance style (similes, sounds)
• (3) Variety in sentences with many modifying words, phrases, and clauses.

• (3) No double negatives.  

T______ S______ SPELLING CONVENTIONS
• (5) Spells elementary 1-, 2-, and 3-syllable words, including blended sounds, common hyphen words, plural

   apostrophe words (A’s, 3’s), (4) common homophones/confusing/compound words.

• (3) Spells plurals, prefixes/suffixes, changed endings (-e/y/i, -oes, f-ves), contractions, possessives (-’s or s’).

• (3) Common capitals including (3) words in titles, (2) proper nouns including people, geographic, product and

   business names, holidays; (1) days and months, cities and states. 
T______ S______ TEXT CONVENTIONS

• (5) Legible printing or cursive with an average of 5 words per line (print or cursive size is not too large). 

• (5) Typed Title versus handwritten Title.

• (4) Syllable hyphen used at the end of a line of text, if necessary.

• (4) Common abbreviations and acronyms.  

• (3) Spaces letters, words, sentences, indents correctly with legible printing or cursive.

• (3) Time $, %, symbols, number rules, “Title” for minor handwritten titles versus Title for major titles.

• (2) Friendly letter date, salutation, closing.

• (2) No random use of capitals or using capitals to emphasize words.
• (1) Four margins, with a straight left margin, neat presentation. 

________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grade 5 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:


16 – 30 = Almost meets Grade 5 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

8 – 29 = Does not meet Grade 5 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADE 6 AND 7 ……………………………………………………………………………………………..

Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 6 errors. 

4 = Mastery:  Exceeds grade level benchmark (8th gr,+)
Grade 6 and 7 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 6, 7)
                      

2 = Partially or inconsistently meets g.l. benchmark (6, 7) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-6, 7).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for the second half of Grade 6,7. First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.
Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS  (Ignore repeated ideas, sentence structure or punctuation errors.) 
• Developed ideas:  general introduction, developing depth or breadth for each main idea in body, conclusion. 

• Balances emphasis in main ideas to fit topic and lead to ending. • More than 250 words in 30 minutes.  
  (A succinct style of writing and precise words may have less words.)  
  Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS
• Credible, relevant ideas for purpose, with a sense of audience and genre needs.

• Critical and creative thinking emerging from self to audience views.  

• Avoids overuse of paraphrase and quotations versus relying most on summarizing.

• No glaring errors in plagiarism, contradiction, either-or fallacy, faulty generalizations, etc.

• (5) Basic thinking evident:  simple logic, short and long-term ideas, opinions versus source facts, quotations
   and paraphrasing versus summarizing.  
• (4) Developing support through reasoning (example, predict, show similarity or difference, if . . . then, etc.) or 

   evidence (facts, quoting rules or authorities, exact description, personal testimony, etc.)   

   Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES
• General structures match common prose tasks and genres.  

• Developing appropriate connecting words, phrases, clauses for various thinking patterns.  

• Avoids “forecasting” of next body idea, repetitious transitions or conjunction, pointless repetition 

  between conclusion and introduction. (Conclusion does not repeat or necessarily restate introduction.)
• (5) Connected beginning, middle, end.  (Ignore repetition or errors in sentence structure.)
• (5) Common thinking patterns have matching structures and connecting words [(2) both, or, and, because,
   not like, the same as, if…then, for example, the rule says…] 

• (3) Indents paragraphs, new speaker.
T______ S______ SENTENCE STRUCTURES
• (6) Developing most coordinate and subordinate structures, avoiding dangling modifiers and misplaced
   words, phrases, clauses. (5) Common word, phrase, clause structures are correct.  (4) Combines

   appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words. Controls basic 
   sentence types (simple, compound, and complex sentence structures).  Uses appropriate quotation
   structures with correct punctuation versus “telling” structures that do not require punctuation.

• (6) Punctuates correctly who, whom, whose, which, that phrases and clauses.  
• (6) Comma: for inserted word(s) and MLA in-text source citations; (5) for easier uneven series, equally

   modifying adjectives, interjections; (4) necessary comma for introductory and inserted phrase; (3) for basic

   introductory and inserted clauses, in-text address; (2) before a quotation, between dates, between words in

   an even series, after conjunction in basic compound sentences

• (5) Colon for a simple series (I have four pets: a quiet cat, a barking dog, two hamsters, and a goofy horse.)
• (3) Punctuates simple dialogue and quotations ( , . ! ? “ ” ).  (End mark is before last quotation mark.)

• (2) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION
• All four voice elements are clear and appropriate for purpose.

• Uses 2nd person you point of view only to address reader or in quotation.
• (5) Own or assumed voice has four clear elements even with complex verb forms; avoids glaring shifts.  

   (4P’s (4 elements are point of view, perspective in time, personality (tone), and person pictured by reader.)

• (4) Combines appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words.  

• (4) Controls basic sentence types (simple, compound, and complex sentence structures).  Uses appropriate

   quotation structures with correct punctuation versus “telling” structures that do not require punctuation.

• (4) Uses thoughts, words, actions, to reveal personality (tone) and person.   
T______ S______ STYLE OF EXPRESSION
• (7) Separated number, gender, case, parallel, climaxing, antecedent words are clear and agree [(2-3) subject-

   verb, noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (6) Intentional choices to interest, make meaning (word choice and figurative, literal, literary devices). 

• (6) Avoids inappropriate shifts in style.
• (6) Correct conditionals (Had he… he wouldn’t have. If I were/should..)  
• (6) Who/which/that clauses used correctly. 
• (5) Words and phrases agree in number, gender, case, tense, even if separated [(2-3) subject-verb, 

   noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (5) Intentional word, structure, sound techniques (similes, puns, alliteration, repetition…); (4) specific words.

• (3) Variety in sentences with many modifying words, phrases, and clauses.

• (3) No double negatives.  

T______ S______ SPELLING CONVENTIONS
• (7) Uses a hyphen to combine words versus a slash to mean each word applies equally.
• (6) Spells intermediate 1-, 2-, and 3-syllable words, including (5) blended sounds, common hyphen words, 
   plural apostrophe words (A’s, 3’s), (4) common homophones/confusing/compound words.

• (6) Spells silent sounds, harder blends.  Single-group and plural possessives. 

• (3) Spells plurals, prefixes/suffixes, changed endings (-e/y/i, -oes, f-ves), contractions, possessives (-‘s or s’).

• (3) Common capitals including (3) words in titles, (2) proper nouns including people, geographic, product and
   business names, holidays; (1) days and months, cities and states. 
T______ S______ TEXT CONVENTIONS

• (6) Friendly and business letter formats and text features (block vs. indent, heading, outline styles, bullets, 
   symbols, visuals, letterhead). 

• (6) Basic MLA formats for bibliographic information such as author’s name in text, simple citations (last name,
   page number), necessary background information, and Works Cited page.
• (6) Legible printing or cursive with an average of 6 words per line (print or cursive size is not too large). 

• (5) Typed Title versus handwritten Title.

• (4) Syllable hyphen used at the end of a line of text, if necessary.

• (4) Common abbreviations and acronyms.  

• (3) Spaces letters, words, sentences, indents correctly with legible printing or cursive.

• (3) Time $, %, symbols, number rules, “Title” for minor handwritten titles versus Title for major titles.

• (2) Friendly letter date, salutation, closing.

• (2) No random use of capitals or using capitals to emphasize words.
• (1) Four margins, with a straight left margin, neat presentation. 

________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grade 6 or 7 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:


16 – 30 = Almost meets Grade 6 or 7 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

8 – 29 = Does not meet Grade 6 or 7 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADE 8 AND 9 ……………………………………………………………………………………………..

Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 8 or 9 errors. 

4 = Mastery:  Exceeds grade level benchmark (10th gr,+)
Grade 8 and 9 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 8, 9)
                      

2 = Partially or inconsistently meets g.l. benchmark (8, 9) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-8, 9).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for the second half of Grade 8/9. First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.

Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS  (Ignore repeated ideas, sentence structure or punctuation errors.) 
• Well-developed ideas: Complete introduction.  Depth and/or breadth fully develops each main idea in body. 
  Balances emphasis in main and supporting ideas to fit topic and lead to logical conclusion and intended effect.
  >300 words in 30 minutes, but a succinct style may have less words.
  Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS
• (8) Focused ideas address audience needs.  Combines critical and creative thinking from a broadening 
  perspective to accomplish purpose.  Defines key terms, credibility, bias, qualifies statements, supports claims. 
  Truth and basically valid ideas: avoids false ideas/causes/assumptions, faulty analogy, red herring, etc.
• (8) Credible, relevant ideas for purpose, with a sense of genre needs and anticipating audience needs.

• (6) Critical and creative thinking emerging from self to audience views.  

• (6) Avoids overuse of paraphrase and quotations versus relying most on summarizing.

• (6) No glaring errors in plagiarism, contradiction, either-or fallacy, faulty generalizations, etc.

• (5) Basic thinking evident:  simple logic, short and long-term ideas, opinions versus source facts, quotations

   and paraphrasing versus summarizing.  
• (4) Developing support through reasoning (example, predict, show similarity or difference, if . . . then, etc.) or 

   evidence (facts, quoting rules or authorities, exact description, personal testimony, etc.)   

   Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES
• (8) Developing structures for more complex thinking patterns in prose tasks and genres: rhetorical (refutation,
  parallel, etc.); reasoning (inductive, deductive, abductive); formulaic (creative rhyme/ rhythm or shifting mood/
  tone/time/voice/style…).  Appropriate word/phrase/clause connectors for clear emphasis and meaning.  
• (6) Appropriate connecting words, phrases, clauses for various thinking patterns.  

• (6) Avoids “forecasting” of next body idea, repetitious transitions or conjunction, pointless repetition 

  between conclusion and introduction. (Conclusion does not repeat or necessarily restate introduction.)
• (5) Connected beginning, middle, end.  (Ignore repetition or errors in sentence structure.)
• (5) Common thinking patterns have matching structures and connecting words [(2) both, or, and, because,

   not like, the same as, if…then, for example, the rule says…] 

• (3) Indents paragraphs, new speaker.
T______ S______ SENTENCE STRUCTURES
• (8) Generally controls standard sentence structures and punctuation to connect ideas between and within 
   sentences.  Developing effect/meaning with , vs. (  ) vs. -- vs. … vs. : vs. ; .  Uses semicolon in a series 
   or to replace/precede connector.  MLA structures and punctuation.
• (6) Developing most coordinate and subordinate structures, avoiding dangling modifiers and misplaced

   words, phrases, clauses. (5) Common word, phrase, clause structures are correct.  (4) Combines

   appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words. Controls basic 

   sentence types (simple, compound, and complex sentence structures).  Uses appropriate quotation

   structures with correct punctuation versus “telling” structures that do not require punctuation.

• (6) Punctuates correctly who, whom, whose, which, that phrases and clauses.  

• (6) Comma: for inserted word(s) and MLA in-text source citations; (5) for easier uneven series, equally

   modifying adjectives, interjections; (4) necessary comma for introductory and inserted phrase; (3) for basic

   introductory and inserted clauses, in-text address; (2) before a quotation, between dates, between words in

   an even series, after conjunction in basic compound sentences

• (5) Colon for a simple series (I have four pets: a quiet cat, a barking dog, two hamsters, and a goofy horse.)
• (3) Punctuates simple dialogue and quotations ( , . ! ? “ ” ).  (End mark is before last quotation mark.)

• (2) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION
• (8) All four voice elements are clear, appropriate, and consistent for purpose (real or assumed voice).  
• (8) Developing active voice, effective show, don(t tell devices.
• (5) Uses 2nd person you point of view only to address reader or in quotation.
• (5) Own or assumed voice has four clear elements even with complex verb forms; avoids glaring shifts.  

   (4P’s (4 elements are point of view, perspective in time, personality (tone), and person pictured by reader.)

• (4) Combines appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words.  

• (4) Controls basic sentence types (simple, compound, and complex sentence structures).  Uses appropriate

   quotation structures with correct punctuation versus “telling” structures that do not require punctuation.

• (4) Uses thoughts, words, actions, to reveal personality (tone) and person.   
T______ S______ STYLE OF EXPRESSION
• (8) Appropriate and intentional stylistic choices to enhance meaning, purpose, tone.  Specific language, 
   nuances, and connotations enhance intended effect.  Sense of fluency, cadence in word/phrase/clause
   choices. Avoids verbosity, redundancy, misplacement. Style consistent with real or assumed voice elements.
• (7) Separated number, gender, case, parallel, climaxing, antecedent words are clear and agree [(2-3) subject-

   verb, noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (6) Intentional choices to interest, make meaning (word choice and figurative, literal, literary devices). 

• (6) Avoids inappropriate shifts in style.
• (6) Correct conditionals (Had he… he wouldn’t have. If I were/should..)  
• (6) Who/which/that clauses used correctly. 
• (5) Words and phrases agree in number, gender, case, tense, even if separated [(2-3) subject-verb, 

   noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (5) Intentional word, structure, sound techniques (similes, puns, alliteration, repetition…); (4) specific words.

• (3) Variety in sentences with many modifying words, phrases, and clauses.

• (3) No double negatives.  

T______ S______ SPELLING CONVENTIONS
• (9) Spells common words with no tie to spelling rules.
• (8) Uses and spells common adult-level words including commonly confused words, homophones, and 

   rule-breakers.  
• (7) Uses a hyphen to combine words versus a slash to mean each word applies equally.
• (6) Spells intermediate 1-, 2-, and 3-syllable words, including (5) blended sounds, common hyphen words, 

   plural apostrophe words (A’s, 3’s), (4) common homophones/confusing/compound words.

• (6) Spells silent sounds, harder blends.  Single-group and plural possessives. 

• (3) Spells plurals, prefixes/suffixes, changed endings (-e/y/i, -oes, f-ves), contractions, possessives (-‘s or s’).

• (3) Common capitals including (3) words in titles, (2) proper nouns including people, geographic, product and
   business names, holidays; (1) days and months, cities and states. 
T______ S______ TEXT CONVENTIONS

• (8) Appealing presentation. Legible handwriting with 8-10 words per line. Common MLA format and
   requirements (in-text citations, authors, etc.).  Italics, underline, or “ ” for special meaning.
• (6) Friendly and business letter formats and text features (block vs. indent, heading, outline styles, bullets, 

   symbols, visuals, letterhead). 

• (6) Basic MLA formats for bibliographic information such as author’s name in text, simple citations (last name,

   page number), necessary background information, and Works Cited page.

• (6) Legible printing or cursive with an average of 6 words per line (print or cursive size is not too large). 

• (5) Typed Title versus handwritten Title.

• (4) Syllable hyphen used at the end of a line of text, if necessary.

• (4) Common abbreviations and acronyms.  

• (3) Spaces letters, words, sentences, indents correctly with legible printing or cursive.

• (3) Time $, %, symbols, number rules, “Title” for minor handwritten titles versus Title for major titles.

• (2) Friendly letter date, salutation, closing.

• (2) No random use of capitals or using capitals to emphasize words.
• (1) Four margins, with a straight left margin, neat presentation. 

________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grades 8 or 9 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:

16 – 30 = Almost meets Grades 8 or 9 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

 8 – 29 = Does not meet Grades 8 or 9 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
GRADES 10, 11, 12…………….…………………………………………………………………………….
Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 10-11-12 errors. 

4 = Mastery:  Exceeds grade level benchmark (CPth gr,+)
Grades 10, 11, 12 Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end 10-12)
                      

2 = Partially or inconsistently meets g.l. benchmark (10-12) Date:_________________________
1 = Does not meet grade level benchmark (pre-10).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for second half of Grade 10-12. First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.

Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS  (Ignore repeated ideas, sentence structure or punctuation errors.) 
• Complete and balanced ideas in breadth and depth fully develop controlling idea and lead to logical
  conclusion/end and intended effect. 350-400 words in 30 minutes, but credit clarity over volume.
• (8) Well-developed ideas: Depth and/or breadth fully develops each main idea in body. 
   Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS
• (10) Precisely focused ideas appeal to audience attitudes, knowledge.  Integrates logic, critical and creative
   thinking from broad perspectives.  Avoids half-truths, equivocation, more subtle fallacies and invalid thinking

   such as argument ad hominem and argument ad populum, affirming a consequent or denying an antecedent,
   begging the question, illicit process vague/misleading words.
• (8) Focused ideas address audience needs.  Combines critical and creative thinking from a broadening 
  perspective to accomplish purpose.  Defines key terms, credibility, bias, qualifies statements, supports claims. 
  Truth and basically valid ideas: avoids false ideas/causes/assumptions, faulty analogy, red herring, etc.
• (8) Credible, relevant ideas for purpose, with a sense of genre needs and anticipating audience needs.

• (6) Critical and creative thinking emerging from self to audience views.  

• (6) Avoids overuse of paraphrase and quotations versus relying most on summarizing.

• (6) No glaring errors in plagiarism, contradiction, either-or fallacy, faulty generalizations, etc.

• (5) Basic thinking evident:  simple logic, short and long-term ideas, opinions versus source facts, quotations

   and paraphrasing versus summarizing.  
• (4) Developing support through reasoning (example, predict, show similarity or difference, if . . . then, etc.) or 

   evidence (facts, quoting rules or authorities, exact description, personal testimony, etc.)   

   Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES
• (10) Logical, smooth order of complex ideas enhances meaning and effect. Generally controls structures and
   connectors for diverse thinking patterns between and within topic, main, and supporting ideas.  Sense of 
   overall structural emphasis and pacing that leads reader to intended effect.
• (8) Developing structures for more complex thinking patterns in prose tasks and genres: rhetorical (refutation,
  parallel, etc.); reasoning (inductive, deductive, abductive); formulaic (creative rhyme/ rhythm or shifting mood/
  tone/time/voice/style…).  Appropriate word/phrase/clause connectors for clear emphasis and meaning.  
• (6) Appropriate connecting words, phrases, clauses for various thinking patterns.  

• (6) Avoids “forecasting” of next body idea, repetitious transitions or conjunction, pointless repetition 

  between conclusion and introduction. (Conclusion does not repeat or necessarily restate introduction.)
• (5) Connected beginning, middle, end.  (Ignore repetition or errors in sentence structure.)
• (5) Common thinking patterns have matching structures and connecting words [(2) both, or, and, because,

   not like, the same as, if…then, for example, the rule says…] 

• (3) Indents paragraphs, new speaker.
T______ S______ SENTENCE STRUCTURES
• (10) Consistently controls standard sentence structures and punctuation for smooth connections, clear
  meaning and intended effect.  “‘Quotes’ within a quote.”  Double brackets [(   )].  Drama structures and 
  punctuation (asides, stage directions...)
• (8) Generally controls standard sentence structures and punctuation to connect ideas between and within 
   sentences.  Developing effect/meaning with , vs. (  ) vs. -- vs. … vs. : vs. ; .  Uses semicolon in a series 
   or to replace/precede connector.  MLA structures and punctuation.
• (6) Developing most coordinate and subordinate structures, avoiding dangling modifiers and misplaced

   words, phrases, clauses. (5) Common word, phrase, clause structures are correct.  (4) Combines

   appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words. Controls basic 

   sentence types (simple, compound, and complex sentence structures).  Uses appropriate quotation

   structures with correct punctuation versus “telling” structures that do not require punctuation.

• (6) Punctuates correctly who, whom, whose, which, that phrases and clauses.  

• (6) Comma: for inserted word(s) and MLA in-text source citations; (5) for easier uneven series, equally

   modifying adjectives, interjections; (4) necessary comma for introductory and inserted phrase; (3) for basic

   introductory and inserted clauses, in-text address; (2) before a quotation, between dates, between words in

   an even series, after conjunction in basic compound sentences

• (5) Colon for a simple series (I have four pets: a quiet cat, a barking dog, two hamsters, and a goofy horse.)
• (3) Punctuates simple dialogue and quotations ( , . ! ? “ ” ).  (End mark is before last quotation mark.)

• (2) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION
• (10) Voice elements enhance intended effect and match appropriate style.  Active vs. passive voice control. 
   Developing indirect devices to show vs. tell.

• (8) All four voice elements are clear, appropriate, and consistent for purpose (real or assumed voice).  
• (8) Developing active voice, effective show, don(t tell devices.
• (5) Uses 2nd person you point of view only to address reader or in quotation.
• (5) Own or assumed voice has four clear elements even with complex verb forms; avoids glaring shifts.  

   (4P’s (4 elements are point of view, perspective in time, personality (tone), and person pictured by reader.)

• (4) Combines appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words.  

• (4) Controls basic sentence types (simple, compound, and complex sentence structures).  Uses appropriate

   quotation structures with correct punctuation versus “telling” structures that do not require punctuation.

• (4) Uses thoughts, words, actions, to reveal personality (tone) and person.   
T______ S______ STYLE OF EXPRESSION
• (10) Correlation between voice and style enhances meaning, purpose, tone, intended effect. Precise, succinct
  language enhances intended effect.  Developing fluency; cadence; control of grammar/usage; rhetorical,
  literary, literal and figurative devices to clarify and unite ideas.
• (8) Appropriate and intentional stylistic choices to enhance meaning, purpose, tone.  Specific language, 
   nuances, and connotations enhance intended effect.  Sense of fluency, cadence in word/phrase/clause
   choices. Avoids verbosity, redundancy, misplacement. Style consistent with real or assumed voice elements.
• (7) Separated number, gender, case, parallel, climaxing, antecedent words are clear and agree [(2-3) subject-

   verb, noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (6) Intentional choices to interest, make meaning (word choice and figurative, literal, literary devices). 

• (6) Avoids inappropriate shifts in style.
• (6) Correct conditionals (Had he… he wouldn’t have. If I were/should..)  
• (6) Who/which/that clauses used correctly. 
• (5) Words and phrases agree in number, gender, case, tense, even if separated [(2-3) subject-verb, 

   noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (5) Intentional word, structure, sound techniques (similes, puns, alliteration, repetition…); (4) specific words.

• (3) Variety in sentences with many modifying words, phrases, and clauses.

• (3) No double negatives.  

T______ S______ SPELLING CONVENTIONS
• (10) Uses and spells standard adult words.  If spelling challenging words, may have minor errors in words
   that are confusing, hyphenated, foreign, or break rules, or have no tie to spelling rules.
• (8) Uses and spells common adult-level words including commonly confused words and homophones.  
• (7) Uses a hyphen to combine words versus a slash to mean each word applies equally.
• (6) Spells intermediate 1-, 2-, and 3-syllable words, including (5) blended sounds, common hyphen words, 

   plural apostrophe words (A’s, 3’s), (4) common homophones/confusing/compound words.

• (6) Spells silent sounds, harder blends.  Single-group and plural possessives. 

• (3) Spells plurals, prefixes/suffixes, changed endings (-e/y/i, -oes, f-ves), contractions, possessives (-‘s or s’).

• (3) Common capitals including (3) words in titles, (2) proper nouns including people, geographic, product and
   business names, holidays; (1) days and months, cities and states. 
T______ S______ TEXT CONVENTIONS

• (10) Uses brackets ( ), [  ], < > as appropriate for genre.  Uses range of appropriate MLA conventions 
  (endnote, footnote…). Controls conventions for grades 1-9.
• (8) Appealing presentation. Legible handwriting with 8-10 words per line. Common MLA format and
   requirements (in-text citations, authors, etc.).  Italics, underline, or “ ” for special meaning.
• (6) Friendly and business letter formats and text features (block vs. indent, heading, outline styles, bullets, 

   symbols, visuals, letterhead). 

• (6) Basic MLA formats for bibliographic information such as author’s name in text, simple citations (last name,

   page number), necessary background information, and Works Cited page.

• (6) Legible printing or cursive with an average of 6 words per line (print or cursive size is not too large). 

• (5) Typed Title versus handwritten Title.

• (4) Syllable hyphen used at the end of a line of text, if necessary.

• (4) Common abbreviations and acronyms.  

• (3) Spaces letters, words, sentences, indents correctly with legible printing or cursive.

• (3) Time $, %, symbols, number rules, “Title” for minor handwritten titles versus Title for major titles.

• (2) Friendly letter date, salutation, closing.

• (2) No random use of capitals or using capitals to emphasize words.
• (1) Four margins, with a straight left margin, neat presentation. 

________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets Grades 10-11-12 benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:

16 – 30 = Almost meets Grades 10-11-12 benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

 8 – 29 = Does not meet Grades 10-12 benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
COLLEGE PREPARATION AND ADVANCED PLACEMENT COURSES………………………….
Name______________________________________
Task Title: ______________________
Allow MINOR errors on first draft for 3 or 4 ratings. Publishing quality = no Grade 10-11-12 errors. 

4 = Mastery:  Exceeds grade level benchmark (college+)
College Prep Writing Expectations
3 = Proficiency:  Meets grade level benchmark (end CP)
                      

2 = Partially or inconsistently meets g.l. benchmark (CP) 
Date:_________________________
1 = Does not meet grade level benchmark (pre-CP).


? = Received no response (Do not complete ratings.)
Total Score: ___________________
This template shows all K-12 Developmental Writing Expectations for college prep/AP courses. 

First semester, criteria represent mastery; second semester, proficiency.  (Next level up is mastery.)  Use the appropriate template level to create student-friendly performance criteria and formats for guiding students through formative self-assessments.  For summative assessment, student (S) rates first, then teacher (T) rates, totals, and adjusts instruction as needed.  To add descriptors specific to persuasive, expository, narrative, and research genres, refer to “Text Types and Purposes” and “Research…” sections in the Common Core State Standards for Writing. (Delete these directions.)  
Criteria define expectations for a 4 rating (mastery) during first semester, which is a 3 rating (proficiency) during second semester.

Task: Respond independently to an accessible writing prompt within 30 minutes.  

T______ S______ QUANTITY OF IDEAS  (Ignore repeated ideas, sentence structure or punctuation errors.) 
• Complete, well-balanced ideas in breadth and depth fully develop controlling idea and lead to logical ending
  and intended effect.  Expect > 400 words in 30 min., but credit clarity over volume.
   Formative self-assessments: Stop if there are not enough ideas!  Use good thinking to add ideas!
T______ S______ QUALITY OF IDEAS
• Controlled focus with a sense of logical, ethical, emotional appeals. Integrates logic, critical and creative
  thinking from a sense of universal perspectives to influence via truth and valid reasoning.
• (10) Precisely focused ideas appeal to audience attitudes, knowledge.  Integrates logic, critical and creative
   thinking from broad perspectives.  Avoids half-truths, equivocation, more subtle fallacies and invalid thinking

   such as argument ad hominem and argument ad populum, affirming a consequent or denying an antecedent,
   begging the question, illicit process vague/misleading words.
• (8) Focused ideas address audience needs.  Combines critical and creative thinking from a broadening 
  perspective to accomplish purpose.  Defines key terms, credibility, bias, qualifies statements, supports claims. 
  Truth and basically valid ideas: avoids false ideas/causes/assumptions, faulty analogy, red herring, etc.
• (8) Credible, relevant ideas for purpose, with a sense of genre needs and anticipating audience needs.

• (6) Critical and creative thinking emerging from self to audience views.  

• (6) Avoids overuse of paraphrase and quotations versus relying most on summarizing.

• (6) No glaring errors in plagiarism, contradiction, either-or fallacy, faulty generalizations, etc.

• (5) Basic thinking evident:  simple logic, short and long-term ideas, opinions versus source facts, quotations

   and paraphrasing versus summarizing.  
• (4) Developing support through reasoning (example, predict, show similarity or difference, if . . . then, etc.) or 

   evidence (facts, quoting rules or authorities, exact description, personal testimony, etc.)   

   Formative checks: Stop if there are not enough quality ideas!  Use good thinking to improve ideas!
T______ S______ GENERAL STRUCTURES
• Logical, integrated order of complex ideas enhances meaning and intended effect.  Consistent control of
  diverse structures and connectors to accomplish purpose/effect for intended audience.  Uses visual and 
  sound pattern structures when appropriate to enhance meaning.
• (10) Logical, smooth order of complex ideas enhances meaning and effect. Generally controls structures and
   connectors for diverse thinking patterns between and within topic, main, and supporting ideas.  Sense of 
   overall structural emphasis and pacing that leads reader to intended effect.
• (8) Developing structures for more complex thinking patterns in prose tasks and genres: rhetorical (refutation,
  parallel, etc.); reasoning (inductive, deductive, abductive); formulaic (creative rhyme/ rhythm or shifting mood/
  tone/time/voice/style…).  Appropriate word/phrase/clause connectors for clear emphasis and meaning.  
• (6) Appropriate connecting words, phrases, clauses for various thinking patterns.  

• (6) Avoids “forecasting” of next body idea, repetitious transitions or conjunction, pointless repetition 

  between conclusion and introduction. (Conclusion does not repeat or necessarily restate introduction.)
• (5) Connected beginning, middle, end.  (Ignore repetition or errors in sentence structure.)
• (5) Common thinking patterns have matching structures and connecting words [(2) both, or, and, because,

   not like, the same as, if…then, for example, the rule says…] 

• (3) Indents paragraphs, new speaker.
T______ S______ SENTENCE STRUCTURES
• Consistently controls complicated sentence structures and punctuation to clearly connect ideas (minor errors  

  allowed).  Structures and punctuates sentences for smooth reading or reference in research writing.
• (10) Consistently controls standard sentence structures and punctuation for smooth connections, clear
  meaning and intended effect.  “‘Quotes’ within a quote.”  Double brackets [(   )].  Drama structures and 
  punctuation (asides, stage directions...)
• (8) Generally controls standard sentence structures and punctuation to connect ideas between and within 
   sentences.  Developing effect/meaning with , vs. (  ) vs. -- vs. … vs. : vs. ; .  Uses semicolon in a series 
   or to replace/precede connector.  MLA structures and punctuation.
• (6) Developing most coordinate and subordinate structures, avoiding dangling modifiers and misplaced

   words, phrases, clauses. (5) Common word, phrase, clause structures are correct.  (4) Combines

   appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words. Controls basic 

   sentence types (simple, compound, and complex sentence structures).  Uses appropriate quotation

   structures with correct punctuation versus “telling” structures that do not require punctuation.

• (6) Punctuates correctly who, whom, whose, which, that phrases and clauses.  

• (6) Comma: for inserted word(s) and MLA in-text source citations; (5) for easier uneven series, equally

   modifying adjectives, interjections; (4) necessary comma for introductory and inserted phrase; (3) for basic

   introductory and inserted clauses, in-text address; (2) before a quotation, between dates, between words in

   an even series, after conjunction in basic compound sentences

• (5) Colon for a simple series (I have four pets: a quiet cat, a barking dog, two hamsters, and a goofy horse.)
• (3) Punctuates simple dialogue and quotations ( , . ! ? “ ” ).  (End mark is before last quotation mark.)

• (2) Beginning capital and correct end punctuation ( . ! ? ).

T______ S______ VOICE IN EXPRESSION
• Consistently controls voice elements, direct/indirect devices to reveal voice (connotations, tone shifts,
  description that creates tone, verbal irony, implying feelings rather than stating them directly, paradox, etc…)
• (10) Voice elements enhance intended effect and match appropriate style.  Active vs. passive voice control. 
   Developing indirect devices to show vs. tell.

• (8) All four voice elements are clear, appropriate, and consistent for purpose (real or assumed voice).  
• (8) Developing active voice, effective show, don(t tell devices.
• (5) Uses 2nd person you point of view only to address reader or in quotation.
• (5) Own or assumed voice has four clear elements even with complex verb forms; avoids glaring shifts.  

   (4P’s (4 elements are point of view, perspective in time, personality (tone), and person pictured by reader.)

• (4) Combines appropriate ideas into one sentence, avoiding run-ons, fragments, misplaced words.  

• (4) Controls basic sentence types (simple, compound, and complex sentence structures).  Uses appropriate

   quotation structures with correct punctuation versus “telling” structures that do not require punctuation.

• (4) Uses thoughts, words, actions, to reveal personality (tone) and person.   
T______ S______ STYLE OF EXPRESSION
• Controls correlation between voice and style. Vivid, precise language enhances meaning, intended effect,
  accomplishing purpose with appealing style.  Controls cadence, grammar, usage; rhetorical, literary, literal
  and figurative devices to clarify and unite ideas as a fluent writer.
• (10) Correlation between voice and style enhances meaning, purpose, tone, intended effect. Precise, succinct
  language enhances intended effect.  Developing fluency; cadence; control of grammar/usage; rhetorical,
  literary, literal and figurative devices to clarify and unite ideas.
• (8) Appropriate and intentional stylistic choices to enhance meaning, purpose, tone.  Specific language, 
   nuances, and connotations enhance intended effect.  Sense of fluency, cadence in word/phrase/clause
   choices. Avoids verbosity, redundancy, misplacement. Style consistent with real or assumed voice elements.
• (7) Separated number, gender, case, parallel, climaxing, antecedent words are clear and agree [(2-3) subject-

   verb, noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (6) Intentional choices to interest, make meaning (word choice and figurative, literal, literary devices). 

• (6) Avoids inappropriate shifts in style.
• (6) Correct conditionals (Had he… he wouldn’t have. If I were/should..)  
• (6) Who/which/that clauses used correctly. 
• (5) Words and phrases agree in number, gender, case, tense, even if separated [(2-3) subject-verb, 

   noun-pronoun, comparative modifiers, objective and possessive pronouns, plurals, irregular forms].   
• (5) Intentional word, structure, sound techniques (similes, puns, alliteration, repetition…); (4) specific words.

• (3) Variety in sentences with many modifying words, phrases, and clauses.

• (3) No double negatives.  

T______ S______ SPELLING CONVENTIONS
• Uses and spells appropriate academic words, with rare and minor errors in K-11 words.  Spells common
  foreign words, special italicized letters/words.
• (10) Uses and spells standard adult words.  If spelling challenging words, may have minor errors in words
   that are confusing, hyphenated, foreign, or break rules, or have no tie to spelling rules.
• (8) Uses and spells common adult-level words including commonly confused words and homophones.  
• (7) Uses a hyphen to combine words versus a slash to mean each word applies equally.
• (6) Spells intermediate 1-, 2-, and 3-syllable words, including (5) blended sounds, common hyphen words, 

   plural apostrophe words (A’s, 3’s), (4) common homophones/confusing/compound words.

• (6) Spells silent sounds, harder blends.  Single-group and plural possessives. 

• (3) Spells plurals, prefixes/suffixes, changed endings (-e/y/i, -oes, f-ves), contractions, possessives (-‘s or s’).

• (3) Common capitals including (3) words in titles, (2) proper nouns including people, geographic, product and
   business names, holidays; (1) days and months, cities and states. 
T______ S______ TEXT CONVENTIONS

• Correct MLA rules for research.  (Aware of APA, Turabian, and other styles.)  Controls conventions for
  grades 1 through 11 on first draft with rare errors.
• (10) Uses brackets ( ), [  ], < > as appropriate for genre.  Uses range of appropriate MLA conventions 
  (endnote, footnote…). Controls conventions for grades 1-9.
• (8) Appealing presentation. Legible handwriting with 8-10 words per line. Common MLA format and
   requirements (in-text citations, authors, etc.).  Italics, underline, or “ ” for special meaning.
• (6) Friendly and business letter formats and text features (block vs. indent, heading, outline styles, bullets, 

   symbols, visuals, letterhead). 

• (6) Basic MLA formats for bibliographic information such as author’s name in text, simple citations (last name,

   page number), necessary background information, and Works Cited page.

• (6) Legible printing or cursive with an average of 6 words per line (print or cursive size is not too large). 

• (5) Typed Title versus handwritten Title.

• (4) Syllable hyphen used at the end of a line of text, if necessary.

• (4) Common abbreviations and acronyms.  

• (3) Spaces letters, words, sentences, indents correctly with legible printing or cursive.

• (3) Time $, %, symbols, number rules, “Title” for minor handwritten titles versus Title for major titles.

• (2) Friendly letter date, salutation, closing.

• (2) No random use of capitals or using capitals to emphasize words.
• (1) Four margins, with a straight left margin, neat presentation. 

________ Score (Add ratings in each of 8 sections.) 
To convert ratings: (Improve 2 and 1 ratings until proficient in essential objectives):   © 2008 Sara Heisler
*Caution:  Rubric ratings do not transfer mathematically to scores that match assessment goals!    

When all eight ratings are 3’s or 4’s:  

24 - 32 = Meets college prep benchmarks

All + ratings= Meets higher benchmarks
When all eight ratings include one or more 2 ratings, but no 1 rating:

16 – 30 = Almost meets college prep benchmarks, improve any 2 ratings.  
When all eight ratings include one or more 1 rating: 

 8 – 29 = Does not meet college prep benchmarks in one or more areas.  Improve any 1 or 2 ratings. 
More Information About Rubric Options

A list of typical skill expectations may be added to the bottom of a short rubric as a checklist for students.  If the combined rubric and checklist does not fit on one page, try widening top and bottom margins and/or reducing the spacing between lines in the only the descriptor columns.

	IDEAS

___1. Controlling/topic idea

___2. Ideas developing topic
___3. Details, support, facts
___4. Ending/conclusion idea

___5. Focused on purpose

___6. Meets audience needs

___7. Considers other views

___8. Reasons from truths
___9. Avoids faulty thinking
	STRUCTURES

___10. Intro-body-conclusion

___11. Uses thinking patterns

___12. No blatant (forecasting( 
___13. No blatant repetitions
___14. Paragraphs correct
___15. Sentences correct
___16. Transitions correct
___17. Conjunctions correct
___18. Punctuation (.! ?, ; : /(…) 
	EXPRESSION

___19. POV is consistent

___20. Perspective (verb tense)

___21. Personality or attitude

___22. Person reader pictures
___23. Appropriate active voice
___24. Appealing word choice
___25. Related idea agreement
___26. Related word agreement
___27. Correct grammar/usage
	CONVENTIONS   

___27. Spells grade-level words

___28. Homonyms, (s/s(, -, caps ___29. “ “ marks, italics, underline
___30. Easily readable writing
___31. Margins, indents, spacing

___32. Heading, titles

___33. Number, date, time rules 

___34. Letter, business formats

___35. MLA citations, rules


Short Rubrics
Short Rubrics are generally used for very fast assessment or evaluation when students know the expectations well.  Criteria are not specific, as students have a clear understanding of specific knowledge or skills connected with each general descriptor.  They know the content expectations and writing rules guiding the task, so no need exists to write out each expectation on a rubric.

These two short rubrics do not distinguish between advanced and below grade levels in the “outcome system.”  For example, students know the difference between “insightful” and “adequately correct” might be using details in an answer that apply to all three perspectives provided about a period in history, rather than limiting the response to information state by one source in the textbook.  In the traditional grading system, insightful is an A, adequately correct is a C.  In the outcome system, both are within the expectations for the grade-level benchmarks.  

Once students know short expectations by memory, they do not need to turn in a rubric each time.  Rather than use the actual rubric with each task, students write their ratings at the top of the paper, and the teacher circles to agree or changes the rating to disagree.  For example, based on the Short Two-Element Rubric, students write 3/2 at the top of the paper to represent Ideas = 3 rating, Writing Skills = 2 rating.  

Outcome Grading System: Short Rubric

NOTE:  What to do when the task is not assessing students based on school-wide levels, but is targeting skills only within the grade level?  Try this system.  In an outcome system, the assumption is students will perform within the grade-level benchmarks, since they know the expectations well if descriptors can be condensed into general terms.  The intent may be to bring skills up within the grade level, as these tasks generally do not have expectations that allow assessment of advanced skills.  Student who are not meeting skills are guided to improvement until they meet essential proficiencies.  
NAME:______________________________________      DATE:_________________

	SHORT TWO-ELEMENT RUBRIC FOR WRITING
Expectations for a 3 ratings should match the K-12 developmental expectations at each grade level.

	
	3+ 
Mastery: 

fully meets expectations
	3 
Proficiency: 

meets essential expectations
	
	2

Almost Proficient:

Needs minor improvement
	?

Needs 

Major improvement
	Rating

	IDEAS     

Quantity
Quality
	Complete 

Insightful
	Adequately complete Correct
	
	Almost complete

Almost correct
	Not enough 

Off-task/topic
	

	WRITING 
Structures
Expression
Conventions
legible, spelling, symbols, formats,

readability
	Excellent structures 

Appealing words 

No errors or rare and minor errors 
	Adequate structures 

Appropriate words 

Acceptable 

minor errors
	
	Almost adequate structures

Inappropriate words at times

Unacceptable minor errors.
	Lacks basics 

or
Not enough 

or
Too many errors         or
Below grade

level 
	

	Grading to writing standards for reading quality: *
*Caution:  Rubric scores are NOT task points.  Convert score to points using school’s % for A-B-C-D-F.   

     6 = Meets benchmarks.   

     5 = Improve to meet benchmarks.     

     3, 2, or ? = Improve any 2 or ? ratings to meet benchmarks.       

   * Publishing quality means no 2 or ? ratings and no errors in writing skills.                 ( 2?08 Sara Heisler
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